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Report Categories 

Overview of the Quality Initiative  

1. Provide a one-page executive summary that describes the Quality Initiative, summarizes what 
was accomplished, and explains any changes made to the initiative over the time period. 

This Quality Initiative (QI) sought to identify more systematically how students’ experiences at the 
College of Saint Benedict (CSB) and Saint John’s University (SJU) impact their gender 
development, testing our assumptions about the benefits of the programming and education we 
offer our students. The QI Principal Investigators (PIs) proposed the following overarching 
research question: How do the institutions’ structures, programming, curriculum, and 
environments promote or inhibit healthy gender development for CSB and SJU students?  

This QI involved CSB and SJU faculty, staff, and students across multiple disciplines and 
institutional areas in designing and conducting six distinct research projects to address the 
research question. Throughout the time period of the QI, the PIs worked to connect the work of 
the various projects and to encourage the sharing of findings with our internal and external 
communities. 

The scholarly literature on gender development grounded and provided context for our project 
and for our findings. The insights from this QI have been used to make policy and programming 
recommendations, as well as to plan and implement additional ongoing research addressing 
areas that we have determined are in further need of study. 

Accomplishments include: 

- Adoption of a new admission policy for transgender and gender non-conforming students 
applying to CSB and SJU. 

- Specific action-oriented recommendations to prevent sexual assault at CSB and SJU. 

- Recommendations to expand single sex educational opportunities, including expanding single 
sex sections of curricular offerings and improving ongoing assessment related to gender-specific 
offerings. 

- Recommendations to increase SJU men's interest and participation in study abroad 
opportunities. 

- New findings that male students at SJU report a stronger adherence to heteronormativity and 
traditional sex roles than female students at CSB, and that male students show less growth 
through the educational experience at SJU. Our goal here is not to compare SJU students to CSB 
SJU students, but instead to compare all students to their own potential for healthy gender 
development in college. 

The value of the QI was both in the findings of the six completed projects, and in the connections 
we were able to make among the multiple findings. The six projects considered a variety of facets 
of the student experience at CSB and SJU, and they individually and collectively led to findings 
that we can use immediately to improve gender development at CSB and SJU. While some of the 
projects led to disappointing findings about our current practice related to gender development, 
we believe that the results of the QI, combined with our unique structure as a college for women 
in partnership with a college for men, give us the opportunity to make significant improvements. 
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Scope and Impact of the Initiative  

2. Explain in more detail what was accomplished in the Quality Initiative in relation to its purposes 
and goals. (If applicable, explain the initiative’s hypotheses and findings.) 

The following six projects proposed as a part of the QI were completed during the QI timeline: 

Rhetorical Criticism of the Function of Gender in Texts Published by CSB and SJU (Aric Putnam, 
Associate Professor of Communication): For this project, student volunteers from Communication 
201: Rhetoric, Culture and Critique engaged in rhetorical criticism of texts that are produced by 
CSB and SJU in order to determine the strategies that underlie the institutions’ self-presentation 
in published texts.  

A Descriptive Exploratory Study of the Relationships between Stated Values Associated with 
Gender and Actual Observed Behaviors that are Influential in the Social Construction of Gender 
among College students on the CSB and SJU Campuses (Karyl Daughters, Associate Professor 
of Communication): This project examined the relationships between stated values associated 
with gender (e.g., gender identity, sex-role expectations) and actual observed behaviors that are 
influential in the social construction of gender among college students on the CSB and SJU 
campuses.  

Is Learning Enhanced in Sex-Segregated FYS Classes? A Comparative Analysis between 
Regular FYS and Sex-Segregated FYS Sections (Patricia Bolanos-Fabres, Associate Professor 
of Hispanic Studies, and Sucharita Sinha Mukherjee, Associate Professor of Economics): First 
Year Seminar (FYS) classes are an important path through which first-year students at CSB and 
SJU begin their curriculum. This project entailed a comparative analysis between learning 
outcomes in sex-segregated and co-educational FYS sections.  

Reasons for Men’s Choices to Participate or Not Participate in Study Abroad Experiences (Shane 
Miller, Associate Professor of Communication and Director of Gender Studies): The study used 
semi-structured focus groups to have men reflect on the reasoning behind their decisions to enroll 
or not enroll in study abroad options. The purposes of this study were twofold: first, to better 
understand the factors that are preventing SJU men from taking advantage of study abroad 
programs at the same rate as women, and second, to determine the factors that contribute to 
SJU men enrolling in study abroad at higher rates than the national average. 

Transgender Policy and Practice Development for the College of Saint Benedict and Saint John’s 
University (Mary Geller, CSB Vice President of Student Development, and Doug Mullin, SJU Vice 
President of Student Development): This work created transgender policy and practice for CSB 
and SJU via a collective process, thus preparing the institutions to educate and serve 
transgender and gender non-conforming students in ways consistent with the Catholic and 
Benedictine character of CSB and SJU, and the single-sex mission of each institution. 

How do Title IX and sexual misconduct issues on campus reflect a gendered campus 
environment? (Kathryn Enke, CSB Chief of Staff and Lead Title IX Coordinator): This research 
project considered the discourse around Title IX and sexual misconduct on campus and how that 
discourse reflects a gendered campus environment. 

Though each of these projects applied a different lens to the central research question posted by 
the QI and provided unique findings and recommendations for practice, each contributed useful 
information to help CSB and SJU better understand how our structures, programming, curriculum, 
and environments promote or inhibit healthy gender development for students.  
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One project on Video Game Addiction and College Performance among Males (Michael 
Livingston, Professor of Psychology, and Zach Schmitt, Database Systems Analyst, Registrar’s 
Office), proposed as a part of the QI, was not completed on the timeline of the QI. This project 
was to examine how video game playing and video game addiction impact the college success 
and engagement of male students, taking advantage of the all-male living environments at SJU.  

3. Evaluate the impact of the initiative, including any changes in processes, policies, technology, 
curricula, programs, student learning and success that are now in place in consequence of the 
initiative. 

As a result of the QI, CSB and SJU have implemented new parallel admissions policies for 
transgender and gender non-conforming students. Training and resources around Title IX and 
sexual misconduct have been enhanced for faculty, staff, and students. And, the QI has changed 
the way we look at our programs and services for women, men, and transgender students. The 
intitative encouraged proactivity: in engaging with students about the ways they understand and 
discuss gender and sexual misconduct; in seeking opportunities for institutional action and 
improvement; in examining the ways the CSB/SJU relationship affects gender education; and in 
questioning our delivery of our promised gender development outcomes.  

Work on recommendations from each of the completed projects is in progress:  

- Providing basic sexual health education at the college level that does not assume previous 
knowledge. In spring 2017, CSB piloted a program in sophomore residence areas focusing 
explicitly on women's sexual health. The pilot program was designed based on findings from the 
QI and supporting data from health surveys on campus. 

- Offering mandatory and ongoing sexual misconduct training for students, faculty and staff. In 
accordance with Minnesota state law, mandatory training is provided to all new students, as of 
Fall 2016. In order to be maximally effective, trainings should be specifically attentive to 
countering widespread heteronormativity and uncertainty about sex, consent, and sexual 
misconduct.  

- Including sexual misconduct education within the general education curriculum, so that no 
students can opt out. 

- Continuing to focus on women's leadership development, women's agency and empowerment, 
and women's sexual health education at CSB, as expected contributors to 1) the observed 
reduction in heteronormative beliefs across the CSB experience, 2) a potential reduction in the 
incidence of sexual misconduct at CSB and SJU, and 3) the development of women's confidence.  

- Communicating openly about the prevalence of sexual misconduct at CSB and SJU, to inform 
perceptions of a safe community. 

- Addressing the use and dismissal of derogatory language such as gay, fag, bitch, whore. The 
“We don’t say…” communication campaign initiated by students in Fall 2016 was a great example 
of the needed programming. These types of programs should be regularly implemented and 
supported by multiple constituencies and diverse forms of messaging.   

- Continuing to examine the connections between CSB and SJU culture and gender attitudes. For 
example, future research on campus could look at the dynamics that are created in single-sex 
residential environments and the implications for gender construction and development.    

- Developing housing practices, bathroom facilities, and locker room facilities that are welcoming 
to gender non-conforming persons. 
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- In the immediate short-term, increasing the number of single sex FYS classes and making the 
option to take a sex-segregated FYS more visible in the registration form. In the longer term, 
expanding single sex educational opportunities, especially those that target or include first year 
students. Existing limited scholarship suggests that single-sex educational environments may 
provide educational benefits and reduce gender stereotypes, particularly for women. 

- Allowing current single sex FYS instructors to teach more than one section each year. 

- Communicating to faculty the benefits of teaching a single sex FYS through faculty development 
workshops, and encouraging experienced single sex FYS instructors to share their knowledge 
with the broader faculty. 

- Sharing with all CSB and SJU students a clear articulation of institutional understandings of sex 
and gender. This should exist in concert with policies in support of transgender and transsexual 
students. 

- Reinvigorating the institutions' gender talk, which has gotten "tired" and too often leads to 
policing gender rather than understanding it. This includes talking about gender in unusual ways 
or unfamiliar venues. 

- Providing a visible security presence on campus, particularly in perceived masculine spaces. 
Women participants in one of the QI projects identified SJU's Flynntown as a location where they 
felt unsafe.  

- Continuing to provide systems of support for reporters of sexual misconduct that ensure 
confidentiality.  

- Continuing to engage in the promotion and awareness-raising of study abroad, particularly 
among men, to maintain and expand the existing climate of participation. 

- Working with the athletic and coaching staff to find ways to promote and encourage study 
abroad for SJU athletes.  

- Creating more opportunities for cultural exchange and dialogue, as a potentially powerful way to 
increase male involvement in study abroad. 

- Promoting and incentivizing the academic part of study abroad, particularly to men. 

- Differentiating, for men, the social experiences of study abroad and staying on campus. Framing 
study abroad as healthy risk-taking, for example, might appeal to men looking for adventure 
without promoting unwanted activities like nightly drinking.  

In addition to these project-specific recommendations, the PIs identified six overarching themes 
that will have impact at CSB and SJU. 

- We must work to counter heternormativity, ethnocentrism, and traditional gender roles, 
particularly among SJU men, if we want to 1) improve the educational experiences of women at 
CSB and men at SJU; 2) change community norms about sexual misconduct; and 3) expand 
understandings of acceptable roles for men and women. 

- All students (men and women) regulate masculinity and reinforce traditional sex roles at CSB 
and SJU. As part of healthy gender identities, students need to make stronger connections 
between their gender education (whether through the gender studies department, common 
curriculum requirement, or institutional programming) and attitudes about gender, to their own 
behaviors.  
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- Male students, in particular, are not showing the pattern of gender development and associated 
outcomes that we might expect given our focus on the development of women and men. We have 
a significant opportunity here, given what we know about gender education. The PIs recommend 
more intentional and developed work with the Men's Development Institute and other student 
development offices (athletics, recreation, and residential life, for example) to offer appropriate 
developmental programming about masculinity on both the CSB and SJU campuses. Knowing 
that men are less likely to take advantage of this programming voluntarily, we must also explore 
incentives for men to participate in their programs designed to help them understand their gender 
identities and dismantle their own privilege. 

-- Our Catholic and Benedictine character affects the ways in which we talk about gender, gender 
norms, gender variance, and gender issues. We seek to develop women and men in ways that 
honor our values and acknowledge some tension between the language of a faith tradition and 
the language of gender studies. We do not find this impossible or inconsistent, but we 
acknowledge the challenges that can emerge as we work through difficult conversations as a 
community. 

- The QI originally proposed that we had an opportunity to serve as a "gender lab," a place that 
intentionally and systemmatically examines gender development among college students and 
develops best practices in this area. While we still see that opportunity in the future, at this 
moment, we are not a "gender lab." In order to become one, we need a significant increase in 
enthusiasm among faculty and staff to participate in gender research, and we need more 
intentional efforts (like this QI) to do this well. Existing gender research remains largely siloed 
within independent research agendas, and the bulk of faculty and staff do not dedicate time to 
thinking about and teaching about gender within the curriculum or across institutional silos. 
However, we do have a responsibility to deliver the gender development outcomes that we 
promise students when they enroll at CSB and SJU. Those outcomes, as expressed on our own 
institutional websites include: For CSB, designing "programs to meet the needs and aspirations of 
young women, emphasizing women's leadership and a personal development profile that 
includes intellectual, spiritual, emotional and physical development." And, for SJU, designing 
"programs to meet the needs and aspirations of young men, emphasizing leadership and a 
personal development profile that includes intellectual, spiritual, emotional and physical 
development." We see these institutional commitments as a necessary impetus to do this work 
better in the future. 

- CSB/SJU should continue to feature gender studies as a meaningful and intentional part of any 
common curriculum in order to 1) improve the educational experiences of women and men at 
CSB and SJU; 2) change community norms about sexual misconduct; and 3) expand 
understandings of acceptable roles for men and women. 

4. Explain any tools, data, or other information that resulted from the work of the initiative. 

Daughters' project, in particular, found that women enrolling at CSB seemingly believe less in 
heternormativity, a gender binary, or traditional sex roles than men do when enrolling at SJU. 
Women show a signficant decrease in heteronormative beliefs over their time at CSB. There was 
a significant main effect for year of school in all of the subsets used in this study. Men are more 
invested in heteronormative beliefs, particularly the gender binary, than women are, and that level 
of investment remains relatively stable throughout college.  

Enke's project finds that those same heternomative beliefs impact the ways that students 
understand and talk about sexual misconduct. Countering those beliefs through mandatory and 
ongoing education is an important step toward preventing sexual misconduct. 
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At the same time, in Geller's and Mullin's project, we are proud of the way we navigated those 
heteronormative beliefs and our Benedictine and Catholic values toward a policy for admitting 
transgender students. 

And, we remain optimistic about the potential of our unique coordinate relationship to address 
these issues through targeted interventions with men and women. Miller's work shares 
recommendations to increase men's participation in study abroad that could be replicated 
nationally, and Bolanos-Fabres and Mukherjee probe the ability of single-sex classrooms to 
create beneficial learning environments for both women and men.    

5. Describe the biggest challenges and opportunities encountered in implementing the initiative. 

The findings from each of the six projects included in the QI clearly provide opportunities for CSB 
and SJU to improve in their work to promote healthy gender development for CSB and SJU 
students. Further, in implementing the QI, we created connections among six research projects 
that would have been otherwise disconnected, and were able to increase attention toward their 
findings and recommendation for practice institution-wide.  

Still, exploring and utilizing useful connections among the six completed projects was and is 
challenging. While each of the projects addressed an aspect of a central research question, the 
parts did not sum to a cohesive whole that comprehensively answers the research question. 
Instead, this QI led our community to a new set of questions, continued work toward next steps, 
and a better understanding of six distinct areas of practice that affect the student experience. 

Recruiting projects to be a part of the QI also was more challenging than expected, as was 
maintaining interest in and enthusiasm for the projects throughout the timeline of the QI. Though 
the project was endorsed by multiple institutional officials, faculty and staff interest in being 
involved in this project as researchers was initially weak. Indeed, only one project was initially 
proposed; the other projects were actively recruited by the PIs. This lack of interest could reflect 
an insufficient number of faculty and staff whose primary responsibilities include teaching and 
researching in this area. However, at the conclusion of the QI, the PIs did find renewed optimism 
about our opportunities to provide a better student experience and increased clarity about how to 
move forward. 

Individual projects reported a few unique challenges: the lack of available assessment data, the 
unwillingness of individual students to voluntarily participate in the research projects, and the 
complexities inherent in discussing, understanding, and engaging gender fluidity and non-
traditional gender identities in a Catholic environment.  

Most projects, however, also reported tremendous opportunities encountered in implementing the 
QI. Students, faculty, and staff did participate as researchers and participants. The work of the QI 
was featured more prominently than gender research had been before at CSB and SJU. In this 
fashion, the QI prompted members of our campus to stretch our imaginations and grow in our 
critical thinking, while becoming more deeply rooted in the values that make us who we are and 
who we aspire to become. 

Finally, in approaching our initial research question with honesty, our opportunity was to be open 
about the ways the institutions’ structures, programming, curriculum, and environments do or do 
not promote healthy gender development for CSB and SJU students in the ways that we 
expected. This was the most important opportunity that the QI provided for CSB and SJU. 
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Commitment to and Engagement in the Quality Initiative 

6. Describe the individuals and groups involved at stages throughout the initiative and their 
perceptions of its worth and impact.  

This QI was led by co-PIs Kathryn Enke and Shane Miller. It was designed to capitalize on the 
expertise of our community members as we designed, collected, and analyzed data for this 
project. The largest investment was from the individuals who completed each of the six projects 
as a part of this QI.  

Individual projects involved both faculty and staff from a variety of areas, and students as 
participants and research collaborators. For Miller's project, the Center for Global Education 
helped advertise particular focus groups and provided funds to purchase pizza and beverages for 
focus group participants. The Gender Studies program provided funds for bookstore gift-cards 
offered as incentives. For Enke's project, the Office of Health Promotion supplied the names of 
potential participants. FYS instructors and students, as well as administrative staff for the 
Common Curriculum and the Registrar's Office contributed to Bolanos-Fabres and Mukherjee's 
project.  

The CSB and SJU Presidents and their cabinets endorsed the project and agreed to address 
gender development in our Quality Initiative and our strategic plan, Strategic Directions 2020. 
Details of the project were shared with the Board of Trustees, Joint Faculty Senate, and Student 
Senates as it developed.    

7. Describe the most important points learned by those involved in the initiative. 

Taken together, the projects within the QI particularly point to interventions needed with our male 
students. Yet important questions about how to do so remain. How can we expand notions of 
masculinity as a route to expanding traditional sex roles for our students? How can we intervene 
to ensure that male students take full advantage of our shared educational experience? What 
specific traits do we want our men to possess, and how do we intend to form them during their 
time here? For the College of Saint Benedict in particular, a college for women, in partnership 
with a college for men, this is a challenging set of recommendations. What role should a college 
for women take in promoting men's development (especially when that male development directly 
impacts on the safety and health of our female students)? How can a continued focus on 
women's leadership development, women's agency and empowerment, and women's sexual 
health education contribute to gender development for both women and men? 

There is much work to be done here for CSB, SJU and for CSB/SJU together, and we have 
begun these conversations through this QI. However, until we resolve these questions for 
ourselves, we will not fully realize the gender development outcomes we espouse and to which 
we aspire.  

This result is not intended to be critical. We acknowledge the greater work that must be done with 
young women and young men in order to help them engage these issues. We acknowledge that 
the contemporary models of single sex education for men are few. But, we are committed to this 
work. And, we have great resources within CSB/SJU with which to continue this work beyond the 
scope of this QI. 

Finally, it is the opinion of the PIs that if CSB and SJU wish to become national leaders in the 
conversation about gender development, to make full use of our unique arrangement and function 
as a research gender-lab, greater intentionality and resources will be needed. For example, the 
following would support this work: 
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- a centralized office or individual to coordinate gender development, in particular, collaborating 
between academic affairs and student develoment;  

- additional faculty who are hired to primarily teach and research gender (as evidence by the low 
interest among faculty in participating in the QI); and 

- additional staff whose primary responsibility is to do gender development. 

If we may be allowed the luxury of imagining an ideal arrangment, an office dedicated to gender 
development that employed both faculty and staff, as well as a post-doctoral researcher in gender 
studies, and had a budget to provide programming, training and workshops, would conceivably 
be able to fully utilize our institutions' unique relationship to maximize the development of our 
students and become a national presence in collegiate gender development. 

Of course, we do not need to be a gender lab to achieve the outcomes we desire for our 
students. Regardless the QI offers tangible suggestions on which to build. 

Individual projects also identified the following "most important points": 

1. There remains confusion among students about the difference between sex and gender. 

2. Students report using and hearing the use of sexually derogatory language with surprising 
frequency, and the student researchers were not surprised by the frequency of that form of 
dialogue. Although a prominent strategy, this was just one of the ways students routinely 
construct sex roles through dialogue on campus. 

3. The consistent sex differences on all measures and across time is striking. Males at SJU 
reported a stronger adherence to heteronormativity and traditional sex roles and their attitudes 
remain more consistent across their years in college than females at CSB. If we are working to 
involve all of our students in critical thinking about gender then it appears more efforts are needed 
to engage male students in those conversations. While this is not is surprising information, it is 
new evidence to add to the conversation about the engagement gap among CSB and SJU 
students. 

4. Single sex FYS environments, with committed and experienced faculty, can provide extremely 
valuable settings in which students find safe spaces to critically reflect on gender identity. 

5. The landscape of issues related to gender non-conformity is sensitive and challenging to many 
people for a variety of reasons, and is perhaps amplified by our Catholic tradition. The fear some 
people (particularly outside stakeholders) have about transgender issues is a real but insufficient 
reason for not moving forward. 

6. Practices which support gender non-conforming persons in a specific gendered context can 
also extend support to persons with a variety of other issues. For example, allowing students to 
opt for a “Preferred Name” as opposed to “Legal Name” can be helpful to students regardless of 
gender identity. In addition, many people besides gender non-conforming persons appreciate 
having an option for privacy in locker rooms and restrooms.  

7. Overall, students stressed that differing sexual misconduct prevention interventions are needed 
for women and men students, targeted to their level of understanding and preconceptions. Any 
effective intervention with male students will need to anticipate and address male defensiveness 
and fragility regarding their fears of being perceived as sexual predators. Any effective 
intervention with female students will need to anticipate and address stereotypes about female 
victimhood. 
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8. Gender is made (rather than found) at CSB and SJU. It is an idea constructed on these 
campuses, rather than an object to be celebrated. That provides us with substantial opportunity to 
reconstruct and remake gender on our campuses.      

 

Resource Provision 

8. Explain the human, financial, physical, and technological resources that supported the initiative. 

The institutions demonstrated broad commitment to the project through the assignment of 
qualified PIs and the allocation of financial resources to support the work of the initiative. Faculty 
and staff completing research projects as a part of the initiative received $1,500 stipends.  

One of the themes of Strategic Directions 2020, our current strategic plan, is to focus on the 
holistic development of men and women. This project clearly aligns with that priority and is 
highlighted within that strategic plan.  

 

 

Plans for the Future (Feature Milestones of a Continuing Initiative) 

9. Describe plans for ongoing work related to or as a result of the initiative. 

Because the project was integrated into the colleges' strategic plan, Strategic Directions 2020, 
and links directly to our missions and visions for CSB and SJU, we remain committed to 
continuing this work beyond the timeline of the QI. Each of the projects identified next steps, such 
as: 

- Creating and sustaining an inclusive environment for transgender and gender non-conforming 
students so that they can achieve academic and personal success.  

- Communicating the value of single sex FYS experiences to students and faculty. 

- Educating students about the implications of their language choices. 

- Promoting and incentivizing the academic elements of studying abroad. 

In addition, many of the individual projects have plans for ongoing research and ongoing sharing 
of research findings inside and outside of our campus community. Examples include: 

- A confirmed presentation at the American Educational Research Association Conference (April 
2017).  

- A confirmed presentation at the American Men's Studies Association Conference (April 2017). 

- A planned presentation at the Association for Student Affairs at Catholic Colleges and 
Universities (Summer 2017). 

- A manuscript currently under review by the Journal of College Student Development. 

- Several completed and planned presentations at the CSB/SJU Thursday Forum. 

10. Describe any practices or artifacts from the initiative that other institutions might find meaningful 
or useful and please indicate if you would be willing to share this information.  
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Please see information regarding our policy for transgender student enrollment at 
http://www.csbsju.edu/human-rights/policies-violations-forms/transgender-students. 

We are very willing to share our reflections on the Open Pathways process. For example, CSB/SJU 
Provost Richard Ice shared our mid-term experiences at the 2016 HLC Annual Conference.  


